e Developmentally
A Appropriate
SR A Practice

‘r ¢

Curriculum and Development in Early Education




This is an electronic version of the print textbook. Due to electronic rights restrictions, some third party content may be suppressed. Editorial
review has deemed that any suppressed content does not materially affect the overall learning experience. The publisher reserves the right to
remove content from this title at any time if subsequent rights restrictions require it. For valuable information on pricing, previous
editions, changes to current editions, and alternate formats, please visit www.cengage.com/highered to search by
[SBN#, author, title, or keyword for materials in your areas of interest.

Important Notice: Media content referenced within the product description or the product text may not be available in the eBook version.

Copyright 2017 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part. Due to electronic rights, some third party content may be suppressed from the eBook andior eChapter(s).
Editorial review has deemed thal any suppressed content does not materally affect the overall learning experience. Cengage Learming reserves the right to remove addittonal content at any time if subsequent nghls restnctions require it.



-‘l

¥

CENGAGE
Learning’

Developmentally Appropriate Practice: © 2017, 2074 Cengage Learning
Curriculum and Development in Early
Education, Sixth Edition

Carol Gestwicki

WCN: 02-200-208

ALL RIGHTS RESERVED. No part of this work covered by the copyright herein
may be reproduced, transmitted, stored, or used in any form or by any means
graphic, electronic, or mechanical, including but not limited to photocopying,
recording, scanning, digitizing, taping, Web distribution, information networks,

Product Director: Marta Lee-Perriard

Product Manager: Mark Kerr

Content Developer: Julia White
Product Assistant: Valerie Kraus
Marketing Manager: Christine Sosa

Art and Cover Direction, Production
Management, and Composition: MPS Limited

Manufacturing Planner: Douglas Bertke

Intellectual Property Analyst: Jennifer
Nonenmacher

Intellectual Property Project Manager: Brittani
Morgan

Text and Photo Researcher: Lumina Datamatics
Text and Cover Designer: MPS Limited

Cover Image: Jose Luis Pelaez Inc/Getty Images

or information storage and retrieval systems, except as permitted under
Section 107 or 108 of the 1976 United States Copyright Act, without the prior
written permission of the publisher.

Unless otherwise noted, all items © Cengage Learning

For product information and technology assistance, contact us at
Cengage Learning Customer & Sales Support, 1-800-354-9706.

For permission to use material from this text or product,
submit all requests online at www.cengage.com/permissions.
Further permissions questions can be e-mailed to
permissionrequest@cengage.com.

Library of Congress Control Number: 2015943930

Student Edition:

ISBN: 978-1-305-50102-7
Loose-leaf Edition:

ISBN: 978-1-305-63982-9

Cengage Learning

20 Channel Center Street
Boston, MA 02210

USA

Cengage Learning is a leading provider of customized learning solutions
with employees residing in nearly 40 different countries and sales in more
than 125 countries around the world. Find your local representative

at www.cengage.com.

Cengage Learning products are represented in Canada by
Nelson Education, Ltd.

To learn more about Cengage Learning Solutions, visit www.cengage.com.

Purchase any of our products at your local college store or at our preferred
online store www.cengagebrain.com.

Printed in the United States of America
Print Number: 01 Print Year: 2015

Copyright 2017 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part. Due to electronic rights, some third party content may be suppressed from the eBook andior eChapter{s).

Editorial review has deemed that any suppressed content does not materially affect the overall learning experience. Cengage Learming reserves the right to remove additional content at any ume 1if subsequent rights restnctions reguire it



Brief Contents

SECTION 1 Defining Developmentally Appropriate Practice 1
1 Defining Developmentally Appropriate Practice 1
2 Understanding Play: Its Importance in Developmentally
Appropriate Practice 33
3 Planning for Developmentally Appropriate Curriculum 69
4 A Consideration of Various Curriculum Models 104
SECTION 2 Developmentally Appropriate Physical Environments 135
5 Developmentally Appropriate Physical Environments: For Infants 135
6 Developmentally Appropriate Physical Environments: For Toddlers 157
7 Developmentally Appropriate Physical Environments:
For Preschoolers 178
8 Developmentally Appropriate Physical Environments:
For Primary-Age Children 211
SECTION 3 Developmentally Appropriate Social-Emotional Environments 242
g Developmentally Appropriate Social-Emotional Environments:
For Infants 242
10 Developmentally Appropriate Social-Emotional Environments:
For Toddlers 260
11 Developmentally Appropriate Social-Emotional Environments:
For Preschoolers 283
12 Developmentally Appropriate Social-Emotional Environments:
For Primary-Age Children 320
SECTION 4 Developmentally Appropriate Learning Environments 347
13 Developmentally Appropriate Learning Environments: For Infants 347
14 Developmentally Appropriate Learning Environments: For Toddlers 373
15 Developmentally Appropriate Learning Environments:
For Preschoolers 398
16 Developmentally Appropriate Learning Environments:
For Primary-Age Children 442

Copyright 2017 Cengage Learming, All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part. Due to electronic rights, some third party content may be suppressed from the eBook andfor eChapter(s).
Editorial review has deemed that any suppressed content does not matenally affect the overall learning experience. Cengage Learning reserves the right to remove addittonal content at any time if subsequent rights restnctions reguire it



Contents

Preface xi

Features Guide xvii
Acknowledgments xix
About the Author xxi

SECTION1

Defining Developmentally Appropriate Practice 1

CHAPTER1

Defining Developmentally
Appropriate Practice 1

1-1 What Is the Position Statement on Developmentally
Appropriate Practice? 5

1-1a Developmentally Appropriate
Practice—Further Definition 6

1-2 Essential Components of DAP 8
1-3 Basic Principles of Development 10

1-4 Results of Developmentally Appropriate versus
Inappropriate Practice 16

1-4a Self-Esteem 17

1-4b Self-Control 17

1-4c Stress 20

1-4d Later Academic Patterns 21

1-5 Misunderstandings about Developmentally
Appropriate Practice 22

1-5a Misunderstanding 1—There Is Only One Right Way
to Carry Out Developmentally Appropriate Practice 22

1-5b Misunderstanding 2—Developmentally Appropriate
Classrooms Are Unstructured 23

1-5¢ Misunderstanding 3—Teachers Teach Minimally or Not
at All in Developmentally Appropriate Classrooms 23

1-5d Misunderstanding 4—Developmentally Appropriate
Programs Don't Include Academics, Generally Interpreted
to Be the Formal Skills of Learning Reading, Writing,

and Arithmetic 24

1-5e Misunderstanding 5—Developmentally Appropriate
Programs Are Effective Only for Particular Populations 25

1-5f Misunderstanding 6—In Developmentally Appropriate
Classrooms, There Is No Way to Tell if Children Are
Learning 28

1-5g Misunderstanding 7—Developmentally Appropriate
Practice Can Be Achieved Simply by Acquiring Certain Kinds
of Toys and Materials 29

1-5h Misunderstanding 8—Developmentally
Appropriate Practice Uses No Goals or Objectives 29

1-5i Misunderstanding 9—In Developmentally
Appropriate Practice, the Curriculum Is Child
Development 30

1-5] Misunderstanding 10—Developmental
Appropriateness Is Just One in a Sequence of Changing
Trends in Education 30

CHAPTER 2

Understanding Play: Its Importance
in Developmentally Appropriate
Practice 33

2-1 WhatlIs Play? 34
2-2 Categories of Play 35
2-2a Functional Play 35
2-2b Symbolic Play 36
Constructive Play 36
Dramatic Play 36
2-2c Games with Rules 37
2-3 Social Stages of Play 38
2-3a Onlooker Behavior 38
2-3b Solitary Play 38
2-3c Parallel Play 39
2-3d Associative Group Play 39
2-3e Cooperative Play 39
2-4 Theories of Play and Development 40
2-4a Piaget and Play 40
2-4b Vygotsky and Play 42
2-4c Cognitive Development and Play 43
2-4d Emotional Development and Play 44
2-4e Social Development and Play 45
2-4f Physical Development and Play 46

Copyright 2017 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part. Due to electronic rights, some third party content may be suppressed {tom the eBook andfor eChapter(s).
Editorial review has deemed that any suppressed content does not materially affect the overall learming expenience. Cengage Learmning reserves the neghit to remove additonal content at any tme 1if subsequent rights restnctions reguire 1t



Vi Contents

2-5 Play as Developmentally Appropriate Curriculum 46

2-5a Play Provides for All Areas of a Child’s
Development 46

2-5b Play Emphasizes Learning
as an Active/Interactive Process 47

2-5c Play Presents Highly Motivated
Opportunities for Learning 48

2-5d Play Allows for Differences 48

2-5e Play Allows for Practice and Repetition of Newly
Acquired Skills, Competencies, and Ideas 49

2-5f Play Promotes Self-Regulation 49
2-5g Play Contributes to Brain Development 49
2-5h Play Promotes Acquisition of Foundational Skills 50

2-5i Play Lays the Cornerstone for Social
and Moral Development 52

2-5j Play Supports Children’s Emotional Development 53
2-6 Conditions That Support Play 55
2-6a Physical Environment for Play 55
2-6b Real-World Experiences 57
2-6¢ Teacher Intervention 57
Helping Children Plan and Organize Play 58
Prompting to Add New ldeas 59
Modeling to Demonstrate Play Behaviors 59
Providing Props 59
2-7 Frequently Asked Questions about Play 60
2-7a Violent Play 60
2-7b Technological Influences on Play 61
2-7c Play for Children with Special Needs 62
2-8 Helping Families Understand the Power of Play 66

CHAPTER 3

Planning for Developmentally
Appropriate Curriculum 69

3-1 Whatls Curriculum? 70

3-2 Integrated Curriculum 76

3-3 The Cycle of Planning 77
3-3a Systematic Observation and Note Taking 79
3-3b Assessment 82
3-3c¢ Planning Strategies to Move Children Forward 83

3-4 Advantages and Disadvantages
of Theme Planning 84

3-4a Children’s Interests as a Basis for Meaningful
Curriculum 86

3-5 Emergent Curriculum and the Project
Approach 87

3-5a Emergent Curricula and Standards 91

3-6 Strategies for Planning
for Emergent Curriculum 92

3-6a Observation and Reflection 92
3-6b Webbing 93

3-7

3-8 Changing the Planning Process

3-6¢ Provisioning the Environment 95
3-6d Planning to Sustain and Enrich the Exploration 95
3-6e Representing the Learning Experience 95

3-6f Planning for Emergent Curriculum
in Primary Classrooms 97

What about Planning Forms? 98
100

CHAPTER4
A Consideration of Various

Curriculum Models

4-1

4-2

4-3

104

The Montessori Approach 105

4-1a History and Philosophy 105

4-1b Key Components of Montessori Applications 106
4-1c Teacher Education 106

4-1d Teacher Practice 107

4-1e Curriculum Materials and Activities 107
4-1f Impact of Montessori ldeas 108

4-1g Montessori’'s Model and DAP 108

The Bank Street Approach 109

4-2a History and Philosophy 109

4-2b Structure of a Bank Street Program 111
4-2c Teacher Roles 111

4-2d Bank Street Approach and DAP 112

The Waldorf Approach 113

4-3a History and Philosophy 113

4-3b Curriculum in the Waldorf Approach 114
4-3c Teacher Roles and Training 115

4-3d Waldorf Education and DAP 116

4-4 The Reggio Emilia Approach 117

4-5 HighScope Approach

4-6 The Creative Curriculum®

4-4a History and Philosophy 117

4-4b Key Concepts of the Reggio Approach 118
4-4¢ Structure of the Programs 118

4-4d Environment as Third Teacher 119

4-4e Children’s Interests as Curriculum 120

4-4f Teacher Roles 121

4-4g The Reggio Approach and DAP 122

124

4-5a History and Philosophy 124

4-5b Materials and Activities 124

4-5¢ Teacher Roles 125

4-5d HighScope and DAP 126

126

4-6a History and Philosophy 126

4-6b A Focus on the Environment 129

4-6c Ongoing Assessment Linked to Curriculum 129
4-6d The Creative Curriculum® as a System 131

4-6e Accountability and The Creative Curriculum® 132
4-6f The Creative Curriculum®and DAP 132

Copyright 2017 Cergage Learning, All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part. Due to electronic nights, some third party content may be suppressed from the eBook andfor eChapter{s).

Editorial review has deemed that any suppressed content does not matenally aflect the overall learming experience. Cengage Learning reserves the right o remove additional content at any lime 1f subsequent rights restrictions require 1t



SECTION 2 Developmentally Appropriate Physical Environments

Contents vii

135

CHAPTERS

Developmentally Appropriate Physical
Environments: For Infants 135

5-1 The Nature of Babies 136
5-2 What Do Babies Need? 137

5-3 Environments That Support Infant Developmental
Needs 139

5-3a Environment to Nurture Trust 139
5-3b Environment to Nurture Attachment 142
5-3c¢ Environment to Nurture Mobility 143
5-3d Environment for the Senses 145
5-3e Environment for Language 148
5-3f Rethink the Traditional 148

5-4 Outdoors forIinfants 149

5-5 Health and Safety 151

5-6 Materials for Infant Rooms 152

5-7 Schedule Considerations for Infants 154

5-8 Inappropriate Physical
Environments for Infants 155

CHAPTER®G6

Developmentally Appropriate Physical
Environments: For Toddlers 157

6-1 What Are Toddlers Like? 158
6-1a What Do Toddlers Do? 159
6-2 What Do Toddlers Need? 160

6-3 Environments That Support Toddler Developmental
Needs 161

6-3a Environment to Support Autonomy 161

6-3b Environment for Separateness 164

6-3c Environment for Movement 166

6-3d Environment for Self-Help Skills 168

6-3e Environment for Sensorimotor Exploration 170
6-4 Developmentally Appropriate Toddler Materials 172
6-5 Schedule and Transition Considerations 174

6-6 Inappropriate Physical Environments for
Toddlers 175

SECTION 3 Developmentally Appropriate Social-Emotional Environments

CHAPTER 7

Developmentally Appropriate Physical
Environments: For Preschoolers 178

7-1 What Are Preschoolers Like? 179
7-1a What Do Preschoolers Do? 180
7-2 What Do Preschoolers Need? 181

7-3 Environments That Support Preschooler
Developmental Needs 183

7-3a Environment for Initiative 185
7-3b Environment for Creativity 189
7-3¢ Environment for Learning through Play 190
7-3d Environment for Outdoor Play 195
7-3e Environment for Self-Control 198
7-4 Schedules for Preschoolers 200
7-5 Transitions 203
7-6 Kindergarten Today 205

7-7 Inappropriate Physical Environments
for Preschoolers 208

CHAPTER 8

Developmentally Appropriate Physical
Environments: For Primary-Age Children 211

8-1 What Are Primary-Age Children Like? 212
8-1a What Do Primary-Age Children Do? 213
8-2 What Do Primary-Age Children Need? 215
8-3 Environment for a Sense of Industry 221
8-3a Planning Boards 226
8-3b Portfolios and Work Samples 227
8-4 Environment for Literacy, Math, and Science 229
8-4a Literacy 229
8-4b Math Understanding 230
8-4c Scientific Awareness 231
8-5 Environment for Relationships 231
8-6 Schedules for Primary-Age Children 234
8-7 After-School Childcare 237

8-8 Inappropriate Environments in Primary
Classrooms 240

242

CHAPTER9

Developmentally Appropriate Social-
Emotional Environments: For Infants 242

9-1 Social-Emotional Issues in Infancy 243
9-1a Attachment 243
9-1b Trust 244

9-1c Separation and Stranger Anxiety 244
9-1d Emotional Responsiveness 245
9-1e Spoiling 246
9-2 Developmentally Appropriate
Interaction Practices 246
9-2a Respect 246
9-2b Sensitivity of Responsiveness 250

Copyright 20017 Cengage Learning, All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part. Due to electronic rights, some third party content may be suppressed from the eBook andior eChapter(s)



viii Contents

9-2¢c Close Physical Contact 253 11-2j Vocabulary to Express Feelings 295
9-2d Repetition and Consistency 254 11-3 Nurturing Individual Identity 296
9-2e Recognition of Limitations 256 11-3a Implications for Teachers 296
11-4 Gender ldentity 299
CHAPTER10 11-5 Cultural and Racial Identity 301
Developmentally Appropriate Social- 11-6 Friendship 305
Emotional Environments: For Toddlers 260 11-7 Teaching Prosocial Behavior 308

11-7a Providing Materials 308
11-7b Providing Activities 309

11-7¢ Encouraging Assistance 309

10-1 Social-Emotional Issues of Toddlerhood 261
10-1a Autonomy 261
10-1b Negativism and Resistance 261
10-1c Separation 262
10-1d Egocentric Behavior with Peers 262

11-7d Considering Prosocial Actions 309
11-7e Helping Children Recognize Prosocial Behavior 310

10-1e Emotional Responsiveness 263 11-7f Reinforcing Prosocial Behavior 310

10-1f Positive Guidance for Toddlers 264 1-7g Modeling Prosocial Behavior 310

10-2 Developmentally Appropriate Interaction with 11-7h Limiting Aggression and Antisocial Behavior 310

Toddlers 264 11-7i Supporting Development of Empathy 311
10-2a Fostering Autonomy 264 11-7j Creating Opportunities for Kindness 311
10-2b Responding to Resistance and Negativism 266 11-7k Creating a Caring Community 312
10-2¢ Helping with Separation 269 11-8 Guidance toward Self-Control 312
10-2d Working with Egocentric Behavior with Peers 271 11-8a Modeling 313
10-2e Fostering Positive Self-Esteem 276 11-8b Positive Statements 313
10-2f Fostering Emotional Development 276 11-8c Reinforcement, Noticing, Strokes 313

Temper Tantrums 277 11-8d Redirection 314

10-3 Appropriate Toddler Guidance 279 11-8e Setting Limits 314

11-8f Choices for Control 314
11-8g Natural and Logical Consequences 315

10-4 Inappropriate Adult Interactions 281

CHAPTER 11 11-8h Discussion for Problem Solving 315
11-8i “I"-Messages 317

en opriat ial-Emotional
Developmentally Appropriate Soci na 11-8] Renewal Time 317

Environments: For Preschoolers 283

11-1 Social-Emotional Issues

of the Preschool Years 284 CHAPTER 12
11-1a Gender Identity 284 Developmentally Appropriate
11-1b Cultural and Racial Identity 285 Social-Emotional Environments:
11-1c Initiative 286 For Primary-Age Children 320

11-1d Friendship 287 12-1 Social-Emotional Issues for the Primary Years 321

11-1e Prosocial Behavior versus Aggression 287 12-1a Peer Relationships and Group Skills 321

11-1f Self-Control 288 12-1b Moral Development 322

11-2 Developmentally Appropriate Environments 12-1c Emotional Development and Stress 323

for Feelings 288 12-2 Planning Environments to Foster

11-2a Security 288 Peer Relations 323
11-2b Warm Relationships 288

11-2c Acceptance 289

12-2a Being Aware of Children’s Personality 323
12-2b Creating Physical Arrangements

11-2d Active Listening 290 to Support Interaction 323

11-2e Limits on Expression 292 12-2c Creating Work Groups 324
11-2f Providing Outlets 292 12-2d Teaching Social Skills 324
11-2g Modeling Behavior 292 12-2e Coaching Children 325

11-2h Materials for Expression 293 12-2f Teaching Negotiation Skills 325

11-2i Learning about Feelings 294 12-2g Helping Children Learn a Social Perspective 325

Copyright 20017 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part. Due to electronic rights, some third party content may be suppressed from the eBook andior eChapter(s)
Editorial review has deemed that any suppressed content does not materally affect the overall learning experience. Cengage Learning reserves the night to remove additional content at any time if subsequent nghts restnictions require it



12-2h Planning Appropriate Group Activities 326
12-2i Creating an Inclusive Environment 327
12-2j Creating a Caring Community 328

12-3 Teacher Strategies to Enhance Self-Esteem 329

12-4 Games with Rules and Competition versus
Cooperation in Developmentally Appropriate
Classrooms 331

SECTION 4 Developmentally Appropriate Learning Environments

Contents !K '

12-5 Mixed-Age Groupings 334
12-6 Helping Primary-Age Children
with Moral Development 339
12-6a Guidance for Moral Development 339
12-6b Benefits of Authoritative Guidance 340
12-7 Helping Primary-Age Children
with Emotional Growth 342

347

CHAPTER 13

Developmentally Appropriate Learning
Environments: For Infants 347

13-1 Understanding the Nature of Infant Learning 348

13-2 Understanding Sensorimotor Intelligence 349

13-3 Language Development 351

13-4 Principles of Sensorimotor Development 353
13-4a Principle 1—Relationships Come First 353

13-4b Principle 2—Learning Comes through
Interaction 354

13-4c Principle 3—Learning Is Sensorimotor 355
13-4d Principle 4—Learning Is Playful 355

13-4e Principle 5—Learning Involves Repetition 355
13-4f Principle 6—Learning Follows a Sequence 356

13-4g Principle 7—Learning Is Unique
to the Learner 356

13-4h Principle 8—Infants Take the Lead 357
13-4i Principle 9—Caregivers Provide the World 357
13-4j Principle 10—Learning Demands Communication 358

13-5 Materials Appropriate at Various
Stages of Infancy 359

13-5a Early Infancy: Materials for Visual Reaching 359
13-5b Materials for Infants Who Use a Palmar Grasp 360
13-5¢ Materials for Infants Who Use a Pincer Grasp 360
13-5d Materials for Mobile Infants 361

13-6 Developmentally Appropriate Strategies for Adults
Facilitating Cognitive Growth in Infants 361

13-7 Nurturing Language Development 363

13-8 Inappropriate Practices Related to Cognitive/
Language Development 370

CHAPTER 14

Developmentally Appropriate Learning
Environments: For Toddlers 373

14-1 Understanding Toddler Cognitive
Development 374

14-1a Substage 5 of Sensorimotor Development 374

14-1b Substage 6 of Sensorimotor Development 375

14-2 Toddler Language Development 376

14-3 Developmentally Appropriate Learning
Environments 377

14-3a Burton White on Toddler Education 377
14-3b The Adult as Consultant 378
Characteristics of Effective Consultants 378
14-4 Principles for Teaching Toddlers 379
14-4a Principle 1—Environment Is Everything 379

14-4b Principle 2—Curriculum Is Exploration of
Materials 380

14-4¢ Principle 3—Toddlers Initiate 382

14-4d Principle 4—Adults Observe 382

14-4e Principle 5—Adults Scaffold 383

14-4f Principle 6—Adults Play as Partners 383

14-5 Planning Curriculum for Toddlers 383

14-6 Materials and Activities for Toddler Learning 386
14-6a Creative Corner 386
14-6b Table Toy Area 387
14-6¢ Sensory Exploration 387
14-6d Construction Area 388
14-6e Imitating and Pretend Play 389
14-6f Book Area 390

14-7 Principles for Teaching Language to
Toddlers 390

14-7a Principle 1—Language Teachers Respond
to Toddler Communication 391

14-7b Principle 2—Language Teachers
Model Speech 391

14-7c Principle 3—Language Teachers
Simplify Utterances 391

14-7d Principle 4—Language Teachers Expand
on Toddler Efforts 392

14-7e Principle 5—Language Teachers Link Words
with Actions and Experiences 392

14-7f Principle 6—Language Teachers Correct
Indirectly 392

14-7g Principle 7—Language Teachers Encourage
Speech 393

14-7h Principle 8—Language Teachers Support Dual-
Language Learners 393

Copynight 2007 Cengage Learming, All Rights Beserved. May not be copied, scanned, or duplicated, in whole or in part. Due to electronic rights, some third party content may be suppressed from the eBook andior eChapter{s).



X Contents

14-7i Principle 9—Language Teachers Sing, Recite,
and Play Games 393

14-7j Principle 10—Language Teachers Read Books,
Lots of Books 394

Group Time for Toddlers? 394

14-8 Unsupportive Cognitive/Language
Environments 395

CHAPTER 15

Developmentally Appropriate Learning
Environments: For Preschoolers 398

15-1 Preoperational Thinking 399
15-1a Centration 399
15-1b Egocentrism 399
15-1c Irreversibility 400
15-1d Concreteness 400
15-1e Transductive Reasoning 400
15-1f Symbolic Thought 401
15-1g Constructivism 401

15-2 Teachers’'Roles in Supporting Learning through
Play 403

15-2a Creator of the Environment 403
15-2b Observer-and-Recorder 406
15-2¢ Planner 408
15-2d Scaffolder 411
Model 412
Questioner 414
Responder 416
15-3 Language/Literacy Environments 418
15-3a Early Literacy 419
15-4 Components of Literacy 421
15-4a Vocabulary and Language 421
15-4b Phonological Awareness 421
15-4c Knowledge of Print 422
15-4d Knowledge of Letters and Words 422
15-4e Comprehension of Meaning 422
15-4f Awareness of Books and Other Texts 423
15-4g Seeing Literacy as a Source of Pleasure 423
15-4h Conversation 423
15-4i Experiences 426

Glossary 481
References 487
Index 499

15-4j Children’s Literature 426
15-4k Book Extenders 428

15-41 Print-Rich Environment 428
15-4m Writing Center 430

15-5 Mathematics in Preschool
and Kindergarten 431

15-6 Science in the Preschool Classroom 434

15-7 Considering Traditional Learning Activities
in the Preschool Classroom 436

15-7a Large-Group Time 436
Show-and-Tell 437
Calendar Time 437

15-7b Small-Group Time 438

CHAPTER 16

Developmentally Appropriate Learning
Environments: For Primary-Age Children 442

16-1 Current Issues Involving Schools 443
16-1a Perceived Need 443
16-1b No Child Left Behind 443
16-1c Flexibility and Reforms 444
16-1d Common Core State Standards 445

16-2 Preoperational and Concrete Operational Thinking
and DAP 446

16-2a Implications for Teachers 446
16-3 Curriculum Goals in Primary Education 448
16-4 Components of Integrated Curriculum 450
16-4a Projects 451
Joint Planning 453
Collaborating in Small Groups 454
Teachers as Facilitators 455
16-5 Language and Literacy 457
16-5a Reading 459
16-6 Writing 462
16-7 Math in Primary Classrooms 465
16-8 Science in Primary Classrooms 469
16-9 Assessment versus Standardized Testing 471
16-9a Methods of Regular Observation 475
16-9b Recording Information Systematically 477
16-9¢c Portfolios 477

Copyright 20017 Cengage Learning, All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part. Due to electronic nights, some third party content may be suppressed from the eBook andfor eChapter(s).

Editorial review has decmed that any suppressed content does nol materially aflfect the overall learnine experience. Ceneace Learmme reserves the neht o remove addional content at any tme 1f subseqguent nehis restrielions neguire 1n.



Preface

The Goals of This Book and Intended Audience

Over the past couple of decades, early childhood professionals have been enriched and stim-
ulated by a series of position statements on developmentally appropriate practice. These
position statements have been issued by various professional early childhood organizations.
The most recent revision of the National Association for the Education of Young Children
(NAEYC) position statement was published in November 2008 (Copple & Bredekamp, 2009).

In no way is this book meant to compete with this important professional publication.
Rather, the hope is that instructors will use this text as an accompanying reading, using the
position statement as a primary resource and this text as an opportunity to reflect on the
implications and practical applications of the ideas in the position statement. All teachers
should also have a copy of the position statement to refer to regularly.

Classroom teachers and preservice students struggle to understand how the philosophy
of developmentally appropriate practice (DAP) translates into everyday decisions and actions
in early childhood classrooms. This book is designed to help preservice and in-service early
childhood teachers as they try to implement the philosophy of DAP every day—in their class-
rooms and with their students.

The ideas found in this book are practical and comprehensive, applicable to students
and teachers within various early childhood courses such as DAP, early childhood curricu-
lum, best practices in early childhood education, and others. The book may also be used for
courses that focus on particular age groups—infants and toddlers, preschoolers, and school-
aged children. This book is also designed for those who do work or will work in a wide vari-
ety of private and public settings and with diverse client populations. In sum, this book is
intended for you, as a student, a new or an experienced teacher, or any professional working
with children in the schools, early childhood centers, family childcare homes, and Head Start,
prekindergarten, kindergarten, or primary classrooms.

In addition, others are involved in the wider conversations about helpful practices in
the early years. Administrators and decision makers in the community must also gain clear
understandings of positive learning environments for young children. Parents who are mak-
ing choices for the care and education of their children need to learn what good practice
looks like, so they can make informed choices about classroom placement and also advocate
for best practices in their children’s schools.

A critical component of the philosophy of DAP is the idea of individual appropriateness;
that is, that no absolute standard can be set that precisely meets the needs of every individ-
ual. This principle also holds true for the particular teachers and programs that work to find
their optimum effectiveness. So, this book is intended as a guide for thoughtful consideration
of classroom practices, not as an absolute prescription that would push every classroom
mindlessly into the same mold. It is assumed and planned that the dialogue in the profes-
sion will continue, expanding our thoughts and our horizons. This book is offered in the hope
that young children will be offered the best experiences that knowledgeable and intentional
adults can provide.
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Organization and Content

The sixth edition of Developmentally Appropriate Practice is organized into sixteen chapters
and four sections.

In Section One, the concepts of DAP are explnred by intrf)ducing general principles that
are made specific and concrete in subsequent chapters. Because play is at the heart of DAP,
this section includes a chapter (2) that introduces the theory and research regarding play and
its contribution to development. Another introductory chapter (3) examines general ideas
about curriculum and describes teacher roles in planning appropriate curriculum. Finally,
this introductory section includes a chapter (4) that describes key curriculum approaches
and considers how these models fit into the principles of DAP. These introductory chapters
lay the foundation for the later chapters that concentrate on translating principles into inten-
tional teacher actions.

After the general introduction, students are guided through Sections Two, Three, and
Four to examine developmentally appropriate physical environments, social-emotional
environments, and learning environments. The idea of environments for developing creativ-
ity is included in considerations of physical environments, as well as throughout the social-
emotional climate, and the kinds of learning experiences described in the chapters on learning
environments. EFnvironment is used here to include comprehensively the materials, activities,
arrangements, relationships, and interaction that adults provide in the classroom. In each of
these sections, separate chapters are devoted to describing appropriate practice for infants,
for toddlers, for preschoolers, and for primary-aged children.

For those instructors or students who prefer to use an age/stage rather than topic
approach, the chapters on infancy can easily be designated for consecutive reading and discus-
sion (e.g., Chapters 5, 9, and 13), then those on toddlers (Chapters 6, 10, and 14). Instructors also
may prefer to discuss the various curriculum approaches after a thorough grounding in DAP.

The author assumes that students who use this text have already completed a child-
development course, because the body of current child development knowledge is beyond
the scope of this book. However, both in the introductory chapters and where appropri-
ate throughout, reference and/or summary of the necessary theoretical base is included.
Whether students are at beginning levels or more advanced ones, the references and ideas for
further study meet individual needs.

New to the Sixth Edition

The following is a list of key content revisions within the sixth edition. It is important to note
that all chapters have been substantially revised to include the most current thinking and ref-
erences for developmentally appropriate practices and practical issues.

First and foremost, the text has been thoroughly revised and updated to reflect the most
recent position statements and standards. Students will also find frequent references to other
recent and important early childhood position statements, including the most recent, the
joint position statement of the NAEYC and the Fred Rogers Center for Early Learning and
Children’s Media at Saint Vincent College, "Technology and Interactive Media as Tools in

- Early Childhood Programs Serving Children from Birth through Age 8" (2012). An NAEYC
1€ 'm icon indicates these throughout.

e Current topics of professional interest related to DAP have been updated in each chapter.
You will find a listing of all Current Topics in DAP at the end of this section.

* Included in this sixth edition is a strong focus on the continuing debate about the applica-
tion of these DAP principles for all children in all early childhood settings. Such debate
enriches the dialogue and will continue to enhance professional development and knowl-

edge for those who follow the discussion.
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Preface xXiii

* The sixth edition offers expanded coverage throughout on diversity issues related to
developmentally appropriate practice, such as cultural sensitivity to diverse child-rearing §
practices and attention to needs of children with disabilities and other special needs. A W§
diversity icon indicates these comments throughout. DIVERSITY

e This new edition discusses Early Learning Standards and Common Core State Standards
as developed by individual states, as well as the implications of the No Child Left Behind
legislation. These issues are discussed in several chapters.

* Professional standards are also referred to throughout. Correlation charts on the inside

front and back covers provide a complete list of the standards cover throughout this

book.

» MindTap for Education is a first-of-its kind digital solution with an integrated eportfo-
lio that prepares teachers by providing them with the knowledge, skills, and competen-
cies they must demonstrate to earn an education degree and state licensure, and to begin
a successful career. Through activities based on real-life teaching situations, MindTap
elevates students’ thinking by giving them experiences in applying concepts, practicing

skills, and evaluating decisions, guiding them to become reflective educators.

¢ Information on the most up-to-date brain research is also included in this text. Watch for a

brain icon, as well as new “Notes from Neuroscience features.

o Family Communicalion boxes are new to this edition, recognizing the crucial role that
families play in the education of their children. Teachers gain support as the families with
whom they work understand best practices. Teachers may use the relevant letters as pro-
vided, or adapt them to the particular questions and circumstances where they work.

e DAP Means Making Decisions vignettes have been highlighted in every chapter, to empha-
size the importance of intentional and thoughtful teacher decision making in responding

to a variety of questions and situations.

e An expanded discussion of play has been added to Chapter 2. This coverage emphasizes
the rich research that is being conducted on this subject and the issues that surround the

topic of play, including helping families understand its importance.

o The chapter on planning for curriculum is substantially revised to reflect current thinking
about planning curriculum linked with assessment and learning standards.

o All in-text references have been thoroughly updated to demonstrate the most recent

research and discussion within the early education field.

Teaching and Learning Tools

Developmentally Appropriate Practice, sixth edition, offers students a rich collection of peda-
gogical tools for learning, study, and reflection.
Each chapter includes the following new and retained features:

1. Learning Objectives are provided at the beginning of each chapter and now correlate
with main headings within the chapter and the Summary at the end of the chapter. The
objectives highlight what students need to know to process and understand the informa-
tion in the chapter. After completing the chapter, students should be able to demonstrate

how they can use and apply their new knowledge and skills.

2. Chapter Opening Introductions and Professional Standards provide students with
a brief overview of key chapter topics, linked with specific NAEYC standards of profes-
sional preparation and NAEYC standards for excellent early childhood programs. The

related standards are printed on the inside covers of this book.

3. Professional Resource Downloads are downloadable, practical, and professional

resources, often customizable, that allow students to immediately implement and
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10.

apply the textbook’s content in the field. The student downloads these tools and keeps
them forever, enabling preservice teachers to build their library of practical, profes-
sional resources. Look for the Professional Resource Download label that identifies

these items.

MindTap for Education is a first-of-its kind digital solution that prepares teachers by
providing them with the knowledge, skills, and competencies they must demonstrate to
earn an education degree and state licensure, and to begin a successful career. Through
activities based on real-life teaching situations, MindTap elevates students’ thinking by
giving them experiences in applying concepts, practicing skills, and evaluating decisions,
guiding them to become reflective educators.

Becoming a Reflective Practitioner boxes recognize the importance of teachers
becoming thoughtful, intentional practitioners, and provide opportunities for personal
thinking throughout the text. This feature encourages students to stop to consider their

own experiences and ideas.

Diversity Considerations boxes describe cultural issues or conflicts that may arise in
typical classroom situations. Readers will have opportunities to consider ideas and cir-
cumstances from the others’ viewpoint and discover ways of finding common ground

and compromise.

Current Topics in DAP features focus on issues that concern many teachers today, as
they relate to principles of DAP. A complete list of these features is provided after this
introduction.

Advice from Master Teachers segments highlight practical ideas for teachers to guide
their classroom practices.

Family Communication boxes (NEW) highlight letters that may be used to commu-
nicate with families about specific classroom topics, or be used to suggest ways that
teachers can increase their dialogue with parents. All Family Communication boxes are
available as Professional Resource Downloads so students can download and save them,
and edit them for their specific purposes to implement them in the field.

DAP Means Making Decisions... boxes. From questions and challenges from parents to
requests from administrators, teachers are often placed in the position of having to inter-
pret appropriate practices and responses to others. These very realistic situations and
scenarios raise some of the everyday predicaments for teachers and help students learn
how to solve problems and explain their work to others. These may often form the basis

for important class discussion and individual reflection.

Real-life Photographs and Vignettes are included in each chapter, with multiple photo-
graphs and vignettes about children and teachers within early childhood settings.

Chapter Summaries are brief reviews that summarize in list form the key concepts

addressed within each chapter.

Questions to Assess Learning of Chapter Objectives at the end of each chapter
help students and instructors assess whether the key points of each chapter have been

mastered.

Think about It Activities are end-of-chapter activities for further study, which may be

used for in-class or out-of-class assignments.

Apply Your Knowledge: Case Studies are vignettes located at the end of each chapter

that help students apply and reflect on the principles in the chapter.

Helpful Websites feature recognizes the important role that technology plays in today's
world in expanding resources for learning. Web descriptions and references are included
at the end of each chapter that will allow readers to search for the current URL to further
explore topics and organizations discussed in the text.
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Accompanying Teaching and Learning Resources

This sixth edition of Developmentally Appropriate Practice is accompanied by an extensive

package of instructor and student resources.

MindTap™: The Personal Learning Experience

MindTap for Gestwicki, Developmentally Appropriate Practice, sixth edition, represents a new
approach to teaching and learning. A highly personalized, fully customizable learning platform
with an integrated eportfolio, MindTap helps students elevate thinking by guiding them to:

* Know, remember, and understand concepts critical to becoming a great teacher;

* Apply concepts, create curriculum and tools, and demonstrate performance and compe-

tency in key areas in the course, including national and state education standards;

* Prepare artifacts for the portfolio and eventual state licensure, to launch a successful

teaching career; and
¢ Develop the habits to become a reflective practitioner.

As students move through each chapter’s Learning Path, they engage in a scaffolded
learning experience, designed to move them up Bloom's Taxonomy, from lower- to higher-
order thinking skills. The Learning Path enables preservice students to develop these skills
and gain confidence by:

¢ Engaging them with chapter topics and activating their prior knowledge by watching and
answering questions about authentic videos of teachers teaching and children learning

in real classrooms;

¢ Checking their comprehension and understanding through Did You Get It? assessments,
with varied question types that are autograded for instant feedback;

* Applying concepts through mini-case scenarios—students analyze typical teaching and
learning situations, and then create a reasoned response to the issue(s) presented in the
scenario: and

¢ Reflecting about and justifying the choices they made within the teaching scenario
problem.

MindTap helps instructors facilitate better outcomes by evaluating how future teach-
ers plan and teach lessons in ways that make content clear and help diverse students learn,
assessing the effectiveness of their teaching practice, and adjusting teaching as needed.

MindTap enables instructors to facilitate better outcomes by:

* Making grades visible in real time through the Student Progress App so students and
instructors always have access to current standings in the class.

¢ Using the Outcome Library to embed national education standards and align them to
student learning activities, and also allowing instructors to add their state’s standards or
any other desired outcome.

¢ Allowing instructors to generate reports on students” performance with the click of a
mouse against any standards or outcomes that are in their Mindrl’ap course.

* Giving instructors the ability to assess students on state standards or other local out-
comes by editing existing or creating their own MindTap activities, and then by aligning
those activities to any state or other outcomes that the instructor has added to the Mind-

Tap Outcome Library.

MindTap for Gestwicki, Developmentally Appropriate Practice 6e helps instructors eas-
ily set their course since it integrates into the existing Learning Management System and
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saves instructors time by allowing them to fully cus-
tomize any aspect of the learning path. Instructors can
change the order of the student learning activities, hide
activities they don't want for the course, and—most

Create

importantly—create custom assessments and add any
standards, outcomes, or content they do want (e.g.,
YouTube videos, Google docs). Learn more at www
.cengage.com/mindtap.

Apply

Online Instructor’s Manual
with Test Bank

An online Instructor’'s Manual accompanies this book. It

the course, including sample syllabi, discussion questions,
teaching and learning activities, field experiences, learning objectives, and additional online
resources. For assessment support, the updated test bank includes true/false, multiple-
choice, matching, short-answer, and essay questions for each chapter.

PowerPoint Lecture Slides

These vibrant Microsoft PowerPoint lecture slides for each chapter assist you with your
lecture by providing concept coverage using images, figures, and tables directly from the
textbook.

Cognero

Cengage Learning Testing Powered by Cognero is a flexible online system that allows you to
author, edit, and manage test-bank content from multiple Cengage Learning solutions; cre-
ate multiple test versions in an instant; and deliver tests from your LMS, your classroom, or

wherever you want.
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SECTION 1 Defining Developmentally Appropriate Practice

Defining

Developmentally
Appropriate Practice

Learning Objectives

After studying this chapter, students
should be able to:

1-1 Define developmentally
appropriate practice.

1-2 Describe the essential
components of developmentally
appropriate practice.

1-3 ldentify twelve developmental
principles relevant to
understanding developmentally
appropriate practice.

- e ]

1-4 Describe concerns regard-
ing inappropriate educational
experiences for young children.

1-5 Discuss responses to ten
misunderstandings related to
developmentally appropriate
practice.

Related NAEYC Standards

Accreditation Standards (see inside
text back cover for full listing

of the Accreditation Standards

for exemplary early childhood
programs): 1.A, 2,3, 6

Licensure Standards (see inside

text front cover for full listing of the
Licensure Standards for this chapter):
eth Adams and Maria Jimenez are two of the nation’s millions of 6b, 6d, 6e

preschoolers who will begin attending early childhood programs this year.

Seth is entering the two-year-old class at Busy Learners Day Care Center,

and Maria is enrolled in the half-day program at Happy Days Nursery School. Both E::i:;rr:ental
e
sets of parents looked at several programs in their communities before making a choice. Basic, accepted ideas of
Seth’s parents chose Busy Learners Day Care Center because of its philosophy and the activities development derived

{ ol f h and th :
they saw during a visit. The center handbook states: e e

Preschoolers
Children ages three
opportunities for your child to gain the important academic skills that will gain him/her through five years.

We believe young children are capable of serious learning, so our day is arranged to provide
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SECTION 1 Defining Developmentally Appropriate Practice

entrance to the school of your choice. Our curriculum includes beginning reading skills, with
emphasis on phonics, and introductory math activities. Before your child leaves our two-year-
old class, he/she will be able to recite the alphabet and recognize many letter sounds, name
the shapes and colors, and count to 20. Our Spanish teacher spends an hour a week with the
two-year-old class. The children’s day is spent in large- and small-group instruction by our
competent staff. We believe that the learning potential of the preschool years is too great to

waste on play.

The Adams’ visit to the classroom found young children sitting quietly at tables coloring a
picture of a dog and a letter D. The work from the day before was hanging on the walls; the children
had pasted the precut outline of a dog. The teachers seemed competent and completely in control as
they gave instructions to the toddlers. This school matched Seth'’s parents’concept of what a school
should be.

Maria’s parents also chose Happy Days Nursery School based on its philosophy and their visit. The
handbook states:

We believe that children should be actively involved in play to develop the whole child.
Teachers prepare a variety of interesting choices for children each day, carefully designing

an environment for active learning. Children make their own discoveries about the world, as
they are able to explore materials and learn to play with other children, with the guidance and

support of interested teachers.

A visit to their classroom showed groups of children busy all around the room. One child painted at
an easel. Three were building with blocks in an area where another was pushing a truck. Three children
were talking as they dressed in grown-up finery. Another group was helping the teacher mix play
dough at a table. There was a lot of conversation.

Both sets of parents were confident that they had made the best decision for their child’s entry
into the world of school. Yet it seems obvious to any observer that the children in these two programs
will encounter very different experiences. The philosophies stated by the programs seem to claim very
different methods of educating young children. How do we reconcile such differing views on how to
appropriately educate and nurture the development of young children?

Programs as different as those of Seth and Maria exist everywhere. The differences extend
downward into the nursery and upward into the elementary school classroom. In many centers and
schools, the statements on developmentally appropriate practice appear to have had no impact or
recognition at all. This may be due, in part, to the human tendency to avoid recognizing ideas or
information that conflict with past experience or present comfort levels. This book is intended to help
students, professionals, parents, and concerned community members consider the definitions and
implications of the developmental appropriateness of programs for children from birth through age
eight. Together we will consider ideas that can help translate theoretical statements into actions that
are applicable in particular situations.

The debate is not new, nor is it finished, but it has entered a new stage since the publication a
couple of decades ago of various position statements about developmentally appropriate practice
by several major educational organizations in this country, up to the most recent revised position
statement of 2009. With the twenty-first-century national conversations about how best to ensure that
“no child is left behind,” early childhood educators and parents continue to try to find the best learning
environments and practices for children from birth through age eight. In this book, many aspects of
these conversations will continue.

First, let us consider what is meant by developmentally appropriate practice.
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CHAPTER 1

Background and History of the Guidelines for Developmentally

Appropriate Practice

The first definitive position on developmen-
tally appropriate practice (DAP) was adopted
by the National Association for the Education
of Young Children (NAEYC) in 1987. With

the development of NAEYC’s accreditation
system (the National Academy of Early
Childhood Programs), it had become obvious
that a more specific definition of excellence
was needed. Otherwise, statements like
“using developmentally appropriate activities
or materials” were too open to different
interpretations.

That first publication was soon followed
by a statement expanded to include specifics
for programs serving children from birth
through age eight and outlines of both appro-

priate and inappropriate practices (Bredekamp,

1987). The Association for Childhood Educa-
tion International (ACEl) published an article
corroborating the importance of play in

1988 (Isenberg & Quisenberry, 1988), and the
National Association of Elementary School
Principals (NAESP) elaborated its own stan-
dards for quality programs for young children
in 1990, revised in 2005 (NAESP, 2005). The
National Association of State Boards of Edu-
cation (NASBE) followed with statements as
part of the report of the National Task Force
on School Readiness (NASBE, 1991). NAEYC
has since published jointly with the National
Association of Early Childhood Specialists in
State Departments of Education (NAECS/SDE)
a position statement, “Guidelines for Appropri-
ate Curriculum Content and Assessment in
Programs Serving Children Ages 3 Through 8/
Volume 1 (Bredekamp & Rosegrant, 1992) and
Volume 2 (1995). A more recent statement on
curriculum, assessment, and program evalu-
ation was issued jointly by NAEYC and the
NAECS/SDE in 2003.

Other position statements include “Learn-
ing to Read and Write: Developmentally
Appropriate Practices for Young Children,” by
the International Reading Association (IRA)
and NAEYC (1998, updated), and “Early Child-
hood Mathematics: Promoting Good Begin-
nings,” by NAEYC and the National Council of
Teachers of Mathematics (NAEYC & NCTM,
2002, updated 2010). Other specific position
statements have also been published, includ-
ing early learning standards; school readiness;

responding to linguistic and cultural diversity;
unacceptable trends in kindergarten entry
and placement; and technology and young
children. These will be discussed in the rel-
evant chapters later in this book and can all
be read at the NAEYC website listed at the
end of the chapter. All position statements
and “Where We Stand” summaries are on the
website.

In the field of early intervention and early
childhood special education, the Division
for Early Childhood (DEC) of the Council for
Exceptional Children recommended practices
in a DEC document published in 1993 and
more recently updated in a position state-
ment, DEC Recommended Practices: A Com-
prehensive Guide (Sandall, Hemmeter, Smith,
& MclLean, 2005). A joint position statement
from DEC and NAEYC Early Childhood Inclusion

(2009) provided a shared national definition of

inclusion and quality.

The conversations continued. In 1997,
the first major revision of NAEYC's position
statement and guidelines for DAP appeared—
“Developmentally Appropriate Practice in
Early Childhood Programs, Revised Edition”
(Bredekamp & Copple, 1997). The preface
of that publication acknowledged that the
changing knowledge base that derived from
both research and the continuing conversa-
tions among professionals would demand a
review process and revised document every
ten years or so. The most recent position
statement was published in November 2008
(Copple & Bredekamp, 2009).

Many early childhood professionals, par-
ents, and communities have been grateful for
the guidelines as they endeavor to chart the
path in ever-changing territory. New trends
and concerns encountered in the early child-
hood field include the following:

e Ever-increasing numbers of infants and
toddlers being cared for in groups

® Inclusion of children with special needs

® |ncreasing numbers of linguistically and
culturally diverse children and families to
be served

® |ncreasing emphasis on academic assess-
ment and readiness requirements for kin-
dergartens and even prekindergartens

Defining Developmentally Appropriate Practice

Accreditation
Process of recognition
in early childhood
programs that provide
excellent learning
environments for
young children,

based on principles

of developmentally
appropriate practice.

Academic

Related to learning skills
for literacy and
mathematics. In early
childhood education,
this term often refers to
methods of learning that
use rote memaorization.

Prekindergartens
Generally considered to
be four-year-olds in a
preschool program.
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SECTION 1 Defining Developmentally Appropriate Practice

Figure 1-1 One

new trend in early
childhood education

is the establishment

of prekindergarten
classrooms within many
school systems.

* Establishment of prekindergarten class- “appropriate” (Jipson, 1991). Delpit shared the
rooms within many school systems (See concern that the statement does not address
Figure 1-1.) the specific needs of African-American chil-
Early learning e Establishment of early learning dren, citing Eurocentric bias (Delpit, 1988,
standards standards in most states, impelled by the 2006). Mallory and New further discussed
Standards developed Good Start, Grow Smart Initiative the idea of cultural validity and questioned
by most states to - _ the principles when related to children with
outline required ° f’ressure_to achieve in standardized tests disabilities (Mallory & New, 1994). Kessler
learning for children in the primary years and the demands of _
fietore Kindergarten. No:Chilld Left Behind legislation warned that professionals should be wary

of prescriptions for practice based on the
perspectives of a particular group of individu-
als and suggested the multiplicity of views

of the purposes of education (Kessler, 1991).

¢ Growing achievement gap between
minority and economically disadvantaged
students and others

The third edition of the NAEYC position Walsh suggested the consensus about child
statement outlines the current context in development is more apparent than real, and
which early childhood programs operate and ignores important alternative perspectives
in which the statement is made. The criti- on learning and development (Walsh, 1991).
cal issues of the current context are defined Wien suggested that recent critiques fall into
as the urgency to reduce learning gaps to two categories: those that see the dominant
enable all children to succeed; the necessity culture as projecting norms onto all children
of bringing prekindergarten and elementary and are blind to other cultural values and
education together; and the importance norms, and those that see a lack of inclusion
of recognizing teachers’ decision making of a range of practices, such as direct instruc-
for educational effectiveness (Copple & tion, that are considered necessary for all
Bredekamp, 2009). children (Wien, 1995). A series of published

Since the publication of the first posi- dialogues between two early childhood pro-
tion statement, early childhood profession- fessionals exemplifies the nature of the debate
als have continued to question and debate over whether or not DAP is for everyone (see
developmentally appropriate practice. Jipson Charlesworth, 1998a, _1_993b? Lubeck, 1998a,
suggested that developmentally appro- 1998b). The 1997 position statement recog-
priate practices ignore issues of cultural hized the need to clarify and address some of
variation when determining what constitutes the concerns, as well as to “express NAEYC's
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position more clearly so that energy is not
wasted in unproductive debate about appar-
ent rather than real differences of opinion”
(Bredekamp & Copple, 1997, p. 4). Yet the most
recent position statement recognizes still more
issues confronting the profession, and contin-
ues to encourage discussion and debate, not-
ing the importance of such dialogue for the
continuing growth of professional knowledge
in the field. NAEYC's 2013 Institute for Profes-
sional Development focused on DAP: The Next
Era, as the profession continues to develop
and expand the definition.

One of the original purposes of the posi-
tion statement was to have a clear under-
standing of appropriate practices that could

CHAPTER 1 Defining Developmentally Appropriate Practice Pumm"ﬂwﬂ“nul”"ﬁm

Figure 1-2 NAEYC
position statements
frame the dialogue
about developmentally
appropriate practice.

be used by programs seeking accreditation
by NAEYC. Certainly, the diversity of programs
that have been accredited points to the broad
principles of DAP that can be applied in
unique programs and situations.

All of this is focused on how best to serve
the needs of developing children. The position
statements help us make judgments and inform
our decisions. It is important for all students and
professionals to be familiar with these position
statements, especially the most recent NAEYC
publication (Copple & Bredekamp, 2009),
and they should be part of your reading and
professional library. The NAEYC publications
form the basis of the principles that lie behind
this book (see Figure 1-2).

1-1 What Is the Position Statement on
Developmentally Appropriate Practice?

The NAEYC position statement on developmentally appropriate practice (DAP) offers a ratio-
nale for the statement and a discussion of the critical issues and current context in early

education.

NAEYC recognizes that early childhood practitioners make many decisions every day,
keeping in mind the identified goals for children’s learning and development, and planning
intentional strategies to help children achieve those outcomes (Copple & Bredekamp, 2009).
“The core of DAP lies in this intentionality, in the knowledge practitioners consider when
they are making decisions, and in their always aiming for goals that are both challenging and
achievable for children” (Copple & Bredekamp, 2009, p. 9).
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6 SECTION 1 Defining Developmentally Appropriate Practice

The hallmark of DAP is "informed by what we know from theory and literature about
how children develop and learn” (Copple & Bredekamp, 2009, p. 10). In a later section of this
chapter, we will consider the set of principles of child development and learning that inform
decisions about developmentally appropriate practice.

1d e rﬂ The position statement goes on to present guidelines in five interrelated dimensions of

early childhood program practice:
I. Creatinga caring community of learners, within the context of relationships in the
classroom

2. Teaching to enhance development and learning, with a consideration of teacher roles

and strategies to support children’s learning processes
3. Constructing appropriate curriculum, with attention to both content and strategies
4. Assessing children’s learning and development

. Establishing reciprocal relationships with families (see Figure 1-3)

|

Although not part of the position statement, examples of appropriate and contrasting
practices and strategies for implementation in relation to each of these dimensions are given
for infants and toddlers, for children ages three through five, for kindergarten children, and
for children ages six through eight.

Additional comments in the position statement are related to the perception that the

Polarities position statement was suggesting “either/or” polarities in thinking.
Sho;wing e caRtany Out of this criticism came the suggestion that our thinking should include the complex
qualities.

responses such as “both/and, because often two approaches are developmentally sound and
work best in combination; thus, teachers and parents need not choose one method over the
other. Answers are more nuanced than simply yes or no.

The last section delineates supportive policies and resources for implementing develop-
mentally appropriate early childhood programs.

This most recent position statement reflects even
further progress in the complex thinking and decision
making that will shape practices for excellence in early

Intentional Teaching

education programs.
When teachers are intentional, they do the following:

e Create learning environments that offer richness 1-1a Developmentally Appropriate
inmaterials and experiences, Practice—Further Definition

e E hildren’ lorati d ideas.
REQUidgcoRicieiacapiQigrion and Jicas DAP refers to applying child development knowledge in

® Engage in respectful and reciprocal conversations

making thoughtful and appropriate decisions about early
with children.

childhood program practices—the understanding that

° Know the content of each area of learning. "best practice is based on knowledge—not on assump-

* Know the standards and benchmarks of required tions—of how children learn and develop™ (Copple &
learning. Bredekamp, 2009, p. xii). Everything that has been
e Know and use specific teaching strategies that learned through research and formulated into theory
can be adapted in various situations. about how children develop and learn at various ages
e Are planful, purposeful, and thoughtful. and stages and in particular contexts is used to create
» Take advantage of teachable moments. learning environments that match their abilities and

e Observe children carefully to learn interests and developmental tasks. This means that DAP is based only

abilities for next steps on what is currently known and understood about chil-

s Adantteaching stiatenles for individuals snd dren. It is not based on what adults wish children were

groups. like, hope they will be like, or even surmise they might be
like. Nor is it based totally on goals for the future.

¢ Reflect d d to children’s | ing.
SHSCLON ANC XESPONCI0 CINICIEN S [Eal AT DAP is based on the accumulation of data and facts

Adapted from Epstein (2014). of what children are like. DAP “is not a curriculum; it is
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CHAPTER 1 Defining Developmentally Appropriate Practice

Creating a caring Flg ure 1-3 The
community of position statement
learners gives guidelines

for five interrelated

dimensions of early

Faahimgto chlldhood program
enhance practice.

development

Establishing
reciprocal

relationships

Dimensions of early

with families and learning

childhood practice

Assessing Constructing
children’s learning appropriate
and development curriculum

not a rigid set of standards that dictate practice. Rather, it is a framework, a philosophy, or
an approach to working with young children” (Bredekamp & Rosegrant, 1992, p. 4). This is
important to understand at the outset. Those concerned about narrowing the standards of
good practice until all programs look the same and do the same things need to realize that
no such intention exists. Rather, the intention is to focus philosophically on what we know
about children and what we can learn about individual children and their families as a basis
for decision making in a specific context.

To translate knowledge of child development into the practical implications for
nurturing and educating children, adults have to make many decisions. The deciding
question when designing program curricula and formulating plans is, “How does this fit
with what we know about children?” If our practice complements and accommodates
our knowledge of children, then the decision is based on developmentally appropriate
practice. If it is not compatible, then the practice should be questioned, examined, and
perhaps changed.

The clear implication is for early childhood practitioners to be steeped in child develop-
ment knowledge. Without that background, it is too easy for students, teachers, and care-
givers to fall back on making decisions based only on vague notions that are part personal
values, part memories, part expediency, and part images of desirable future behavior. Inap-
propriate expectations lead to inappropriate teaching. If you have not completed basic child
development courses and/or reading, that is an important place to start before attempting to
plan and evaluate quality programs for young children. This book briefly reviews pertinent
developmental knowledge to remind readers of the theoretical basis for the suggested actions
in the classroom.

Obviously, child development knowledge alone will not give practitioners all the answers
they need to plan programs and curricula for young children. Educational programs are prod-
ucts of decisions about curriculum content (what children will learn), learning processes
(how children will learn), instructional strategies (how teachers will teach), and assessment
methods (how to know what children have learned and how to plan for the future).

Decisions are made on the basis of child development knowledge and also on the basis
of family, community, societal, and cultural values and priorities. Finding the correct balance
between professionals’ knowledge and parental and community expectations is an important

component of the philosophy of developmental appropriateness.

Assessment
Method of evaluation,
usually used in
evaluating level of
development and
learning.



Genetic

Regulated by
inheritance of DNA, for
specific characteristics.

Experiential
Learning related to
experience.

Temperament
Characteristic
disposition or style
of approaching and
reacting to situations.

Disabilities
Conditions that may
include physical,
mental, or emotional
limitations on full
function.

Developmental
delays

Conditions where
children’s development
in one or many domains
may lag behind
statistical norms.

Culture

A group’s total way of
life, including customs,
beliefs, and values—
learned behavior
passed on from parents
to children.

SECTION 1

Defining Developmentally Appropriate Practice

1-2 Essential Components of DAP

As the NAEYC position statement reminds, three important kinds of information and

knowledge form the basis of professional decision making:

1. What is known about child development and learning. This includes knowledge of
age-related human characteristics that permits general predictions about what
experiences are likely to best promote children’s learning and development.
Understanding child development and learning allows teachers to know what children
of a particular age group will typically be like, what they typically will and won't be
capable of, and how they will best learn and develop. Such knowledge will allow
teachers to make initial decisions about environment, materials, activities, and teaching
strategies and interactions. Child development knowledge is most useful for helping
teachers understand how children learn so that the learning environment can present
experiences that are both achievable and challenging.

2. What is known about each child as an individual, to help teachers be able to adapt
Jor and be responsive to individual variation. By observing, interacting, considering
children’s work, and talking with families, teachers learn the individual uniqueness
of each child within a group, with particular life experiences, strengths, interests,
and approaches to learning. Individual children have followed their own patterns
of development, and the position statement demands a definition of developmental
appropriateness that is responsive to every child’s individuality. That individuality
is related to both genetic and experiential factors, including the culture and
context in which the child lives. As teachers support the growth and development
of all children, they must use everything they can learn about each child, including
individual learning styles and preferences, interests, personality and temperament,
abilities and disabilities, challenges, and difficulties. Such knowledge allows
teachers and programs to support the development of all children fully, including
those with disabilities or developmental delays. The perspective of responding to
individual children prevents viewing differences as deficits. Responding to children
as individuals is fundamental to developmentally appropriate practice. One expert
commented that, since the use of the phrase "DAP” may raise red flags with some
school administrators, it could be equally appropriate to substitute the phrase
“differentiated instruction” (Kauerz, 2013).

3. Whatis known about the social and cultural contexts in which children live. Social and
cultural contexts include the values, expectations, and behaviors of their homes
and communities that must be understood to ensure that learning experiences are
meaningful, relevant, and respectful to the participating children and their families
(Copple & Bredekamp, 2009, pp. 9-10).

One of the major differences between the first position statement on DAP and the 1997
and 2009 revisions is that the latter more fully recognize the role of the cultural context in
which development and learning occur. In the first statement, cultural differences were
considered one of the dimensions of individual variation. But group cultural differences are
now recognized as separate from individual differences; that is, at the same time individuals
develop with personal histories, they also develop within a cultural context that influences
behavioral expectations shared within a group.

Culture consists of values, rules, and expectations for behavior that are passed on
within families and communities, both explicitly and implicitly. Within contemporary soci-
ety, children and their families form distinct cultural and linguistic groups that must be
recognized with sensitivity and respect by classroom teachers. When the importance of
culture in children’s development is not recognized, problems can result for the children

(see Figure 1-4).
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CHAPTER 1 Defining Developmentally Appropriate Practice

Figure 1-4 DAP
emphasizes recognizing
the influence of culture
and home experiences
on each child’s
development.

T

One set of problems comes when incongruent demands are made on children by home
and school. Other difficulties come when cultural or linguistic differences are treated as defi-
cits in the context of the school, instead of being recognized as strengths or capabilities. In this
instance, children’s self-esteem may be seriously undermined and their competence underes-
timated. The position statement’s addition of the cultural context as one of the important fac-
tors in making decisions about the care and education of young children is significant.

Three dimensions—knowledge of age-related developmental information about how
children learn; knowledge of each child’s abilities, characteristics, and need for support;
and knowledge of the cultural context from which each child comes—must be given atten-
tion when planning truly developmentally appropriate programs. As teachers make complex
decisions for classrooms, they will find that the decisions they make one year may be quite
different from those made the next year as a result of changing circumstances and people.
Thus, the one fear expressed by those whose understanding of developmentally appropriate
practices is limited—the fear that the position statements will result in creating uniform pro-
grams that all look alike—could never be realized.

When making appropriate decisions for the care and education of young children, it is
essential for adults to have an attitude of respect. This attitude allows adults to accept children’s
developmental behaviors and differences without wanting to change them or hurry them on to
a later stage of maturity. Respect demands that teachers recognize and accept the diverse back-
grounds from which children come and the contributions of their families. Respect demands
that teachers and families continue a dialogue of negotiation in making decisions for the ben-
efit of the children. Respect for the process of learning allows adults to have faith in children’s
capacity to develop and change in their own ways, in their own time. Respect demands that
adults search for developmentally compatible answers in each particular situation, not just
move around solutions that have seemed to "work™ with other groups. The attitude of respect
for the developmental process allows early childhood professionals to feel unpressured in the
face of questions about proving accountability. They know that curiosity, experience, support,
and appropriate instruction ultimately move children on to increased knowledge and skills,
given an environment that supports appropriately and does not thwart (see Figure 1-5).

To summarize the discussion up to this point, DAP is a philosophy of making decisions

related to children’s education based on child development knowledge. Professionals base
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